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Abstract

Background: The rapid advancement of digital technology and
the implementation of the Merdeka Curriculum in Indonesia
have highlighted the need for differentiated learning to address
the diverse needs of students. However, many classrooms still
employ uniform teaching methods, which often fail to
accommodate individual learning styles—particularly in
science education.

Aims: This study aimed to develop and evaluate differentiated
learning media supported by Google Sites for the science topic
“Classification of Living Things”, tailored to students' visual,
auditory, and kinesthetic learning preferences.

Methods: The research adopted the ADDIE development
model (Analysis, Design, Development, Implementation,
Evaluation). Expert validation was conducted by specialists in
content, media, and instructional design. The media was tested
in three phases: individual, small-group, and field testing.
Effectiveness was assessed by comparing the pretest and
posttest scores between the experimental group and the control
group using parametric statistical tests.

Results: The developed media was rated as “Very Feasible” by
experts, with average validation scores exceeding 89%. User
testing also yielded highly positive feedback, with an average
feasibility score of 88%. The experimental group achieved
significantly higher post-test scores than the control group (p <
0.05), and the normalized gain score of 0.46 indicated moderate
effectiveness.

Conclusion: Differentiated learning media supported by
Google Sites is a feasible and effective tool for enhancing
student learning outcomes in science education. Its integration
supports personalized learning and aligns with the national
curriculum reforms that emphasize student-centered instruction.

Education plays a crucial role in fostering the holistic development of individuals—cognitively,
affectively, and psychomotorically, enabling them to become competent and adaptive members of society
(Sebu, 2023). Globally, educational systems are increasingly embracing approaches that accommodate
learner diversity (Gruzdeva et al., 2020). This shift is particularly relevant in the 21st century, which
demands learning that is personalized, active, and contextually meaningful. In Indonesia, these principles
are reflected in the implementation of the Merdeka Curriculum, which promotes “freedom to learn” by
granting autonomy to schools, teachers, and students to design innovative, student-centered educational
experiences (Arafat et al., 2025).
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However, the implementation of the Merdeka Curriculum still faces various challenges, particularly in
classroom settings (Jannah et al., 2022; Sibuea et al., 2023). Observations at SMP Dharma Bakti Lubuk
Pakam, a multicultural private junior high school in North Sumatra, indicate that science instruction
continues to rely on conventional teaching methods, primarily lectures, with uniform learning materials
that do not account for individual learner differences. This school, which serves students from diverse
ethnic, cultural, and religious backgrounds, has yet to fully realize the differentiated learning approaches
mandated by the new curriculum. Consequently, students’ academic achievements in science remain
stagnant, with most performance indicators falling within the average range, barely meeting the Minimum
Mastery Criteria.

Data from the past two academic years show that the majority of students score between 70 and 79 on
daily assessments—a result that, while technically acceptable, reveals no substantial improvement.
Interviews with science teachers confirm that instructional design remains uniform and still lacks
differentiation despite the curriculum’s learner-centered intentions. Diagnostic assessments conducted by
the researcher revealed that the majority of students possess a visual learning style (51.56%), followed by
kinesthetic (39.06%), and only a small percentage are auditory learners (9.37%). These findings
underscore the urgent need for teaching strategies and media that reflect and address the diverse learning
preferences of students.

Differentiated instruction offers a promising solution to these challenges (Yavuz, 2020). Tomlinson, in
Suryati et al. (2023) advocates for teaching approaches that adjust content, processes, and products to
meet learners' readiness, interests, and learning profiles. This perspective is aligned with the educational
philosophy of Ki Hajar Dewantara, Indonesia’s first Minister of Education, who emphasized the
importance of respecting each student’s unique nature (Pranajaya et al., 2022). Implementing
differentiation effectively requires flexible groupings, ongoing assessment, and varied instructional media
tailored to multiple intelligences and learning preferences (Iryani et al., 2023).

In the digital age, the integration of information technology has become essential in supporting
differentiated learning (Rahayu & Rosti, 2023). Google Sites is one such platform that holds significant
potential for enabling this approach (Afifah et al., 2021; Setiawan et al., 2022). However, most previous
studies that employed Google Sites have primarily focused on its functionality as a tool for organizing
and presenting learning materials (Sorongan & Fauji, 2023). For instance, several studies highlighted its
ease of use and integration for project-based learning or e-portfolios, but they did not thoroughly examine
its effectiveness in promoting deeper student engagement or critical thinking in vocational education
contexts. This indicates a gap in the literature particularly regarding the pedagogical impact of Google
Sites when applied in technical and vocational learning environments.

Google Sites allows teachers to design personalized, multimedia-rich instructional websites that include
text, images, videos, audio, and interactive links (Wicaksono et al., 2023). The platform is free, user-
friendly, supports collaborative work, and offers online storage (Ernest & Putra M, 2023). Previous
research, such as that conducted by Yanto et al. (2023), has demonstrated that Google Sites-based
instructional media are well received and considered appropriate by both students and teachers. However,
these studies often fall short of aligning media design with students’ specific learning needs and styles.

This study seeks to bridge that gap by developing a differentiated instructional media platform using
Google Sites, grounded in diagnostic assessments of student’s learning styles. The goal is to design not
merely to design a multimedia learning resource, but to create a tailored educational experience that
effectively supports the diverse needs of learners. The research aims to examine the feasibility and
effectiveness of this differentiated media in enhancing science learning outcomes for Grade VII students
at SMP Dharma Bakti Lubuk Pakam. In doing so, it contributes both theoretically and practically to the
implementation of learner-centered, adaptive teaching methods within the framework of the Merdeka
Curriculum.

B. Research Methods

This study employed a Research and Development (R&D) approach using the ADDIE model (Analysis,
Design, Development, Implementation, and Evaluation) as a framework to develop and evaluate
differentiated learning media through Google Sites (Larson & Lockee, 2019; Sibuea et al., 2021). The
following is a presentation of the phases for the Addie model which is presented in Figure 1 below.
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Figure 1. Phase ADDIE Model

The goal of this study was to design and implement an effective and appropriate instructional media
platform tailored to various student learning styles in the context of the Indonesian Merdeka Curriculum.
The research was conducted at SMP Dharma Bakti Lubuk Pakam. The population of the study consisted
of all seventh-grade students at the school, and the research was carried out from January to March 2025.
A cluster random sampling technique was employed to select two intact classes from the population of
Grade VII students. This method was chosen because the school assigns students to pre-existing classes,
making it impractical to randomly assign individuals. By randomly selecting from these naturally
occurring clusters (classes), the study maintained practical feasibility while minimizing selection bias.
Class VII-1 was designated as the control group, and Class VII-2 served as the experimental group. This
approach ensured representativeness by giving each class an equal chance of being selected, thus
supporting the generalizability of the findings within the school context. The focus of the study was the
science topic “Classification of Living Things”.

The research procedures followed the five phases of the ADDIE model (Larson & Lockee, 2019). In the
Analysis phase, the researcher conducted a qualitative needs assessment through classroom observations
and semi-structured interviews with two science teachers. The observations focused on identifying
student engagement, teaching methods, and the use of instructional media in the classroom. Meanwhile,
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the interviews explored the challenges faced by teachers in addressing students’ diverse learning styles
and the limitations of existing teaching resources. Questions included topics such as, "What difficulties do
students face in understanding the topic of Classification of Living Things?" and "What types of media or
strategies have you found effective or lacking in current practice?”" The data collected revealed that
students had varying levels of understanding due to differences in learning preferences, and that current
instructional methods were heavily lecture-based. These findings informed the design of differentiated
media tailored to students’ learning needs.

In the Design phase, learning objectives were aligned with the Merdeka Curriculum, and instructional
materials were structured based on different learning styles. During the Development phase, the
instructional content and interface were created using Google Sites and subsequently underwent a
structured expert validation process. Three types of experts were involved: an instructional design
specialist, a media expert, and a science subject-matter expert. Each expert was provided with a validation
instrument in the form of a structured questionnaire using a Likert scale accompanied by open-ended
feedback sections. The instrument assessed several criteria, including content accuracy, instructional
clarity, media quality (layout, navigation, and visuals), alignment with learning objectives, and suitability
for students' learning styles. Experts rated each aspect on a scale from 1 (very poor) to 5 (very good).
Qualitative suggestions were also collected to improve specific components of the media. The researcher
analyzed the quantitative results by calculating the average scores for each criterion, categorizing the
product as “very feasible” overall. Feedback from the experts was then integrated iteratively—content
inaccuracies were revised, visual design was improved for better usability, and instructional strategies
were refined to better match student learning styles. This ensured that the final product met both
pedagogical standards and technical usability for classroom implementation.

During the Implementation phase, the Google Sites-based media was used in the experimental group over
a period of six weeks, with learning sessions lasting approximately 40 minutes each. In these sessions, the
teacher acted as a facilitator, guiding students through the differentiated instructional materials while
encouraging independent exploration based on their individual learning styles. Students interacted
actively with the media by accessing multimedia content such as videos, quizzes, and interactive activities
tailored to visual, auditory, and kinesthetic learners. The teacher monitored student progress, provided
assistance as needed, and fostered collaborative discussions to deepen understanding.

In the Evaluation phase, feedback on the media’s practicality and student engagement was collected using
structured student questionnaires and teacher observation checklists administered during the learning
sessions. The pretest was conducted before the introduction of the Google Sites media to establish
baseline knowledge on the topic of “Classification of Living Things”. After completing the instructional
period, a post-test with similar difficulty and format was administered to measure learning gains. Both
tests consisted of multiple-choice and short-answer questions aligned with the learning objectives. Test
scores were recorded and analyzed statistically to determine the significance of learning improvement.
All data, including questionnaire responses and observation notes, were systematically collected and used
to evaluate both the effectiveness and usability of the instructional media.

The data collection techniques used in this study were observation, interviews, questionnaires, and
documentation. Observations were made during trial sessions to monitor students’ interaction with the
media. Interviews were conducted with teachers and students to gather qualitative insights.
Questionnaires were used to collect responses from experts, teachers, and students regarding the media’s
usability and relevance. Documentation of class activities supported the validity of the data collected.

The research instruments included structured interview guides, observation checklists, response
questionnaires, and learning outcome tests. Questionnaires for media experts assessed instructional
design, presentation, and interface quality. Student questionnaires evaluated content clarity, navigation
ease, and engagement. The learning outcome test consisted of multiple-choice questions addressing
Bloom's taxonomy levels from C1 (Remembering) to C6 (Creating), focusing on the topic “Classification
of Living Things”.

For the analysis plan, data validity and reliability were confirmed through preliminary trials. Descriptive
statistics were used to summarize response data. The effectiveness of the developed media was assessed
using pretest and post-test scores. A Kolmogorov—Smirnov test was applied to verify data normality, and
Levene’s test was used to check homogeneity. Additionally, the normalized gain score (g), as proposed
by Hake in Isnaniah & Imamuddin (2020), was calculated to evaluate the magnitude of learning
improvement. This study had several limitations. First, the implementation was confined to one topic
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within the science curriculum, which may limit the generalizability of the findings to other subjects.
Second, the sample size was restricted to one school with two classes, limiting the scope of external
validity. Finally, while the learning media was tailored based on learning styles, other learner
characteristics such as prior knowledge or motivation were not deeply examined.

C. Results and Discussion
1. Results
1.1 Development Process of the Learning Media

The product of this study was a differentiated learning media developed using Google Sites for the
science topic “Classification of Living Things”. The development followed the ADDIE model, consisting
of five phases: Analysis, Design, Development, Implementation, and Evaluation.

In the Analysis phase, a needs assessment was conducted involving 32 students and 2 science teachers at
SMP Dharma Bakti Lubuk Pakam. The results revealed that 100% of respondents reported a need for
differentiated learning media supported by Google Sites. All students owned smartphones and were
familiar with their use, yet classroom instruction remained teacher-centered and lacked differentiated
approaches.

In the Design phase, the media was structured to include diverse content formats text, audio, video, and
interactive activities tailored to students’ learning styles (visual, auditory, kinesthetic). The Google Sites
layout featured a homepage, instructions, learning objectives, materials, videos, evaluation, and teacher
profile sections. The Development phase involved constructing the media platform, validating it through
three experts (content, media, and instructional design), and conducting three levels of user testing:
individual, small-group, and field testing.

1.2 Expert Validation Results

Three experts—one in content, one in media, and one in instructional design—validated the product. All
rated the media as "Very Feasible" for classroom use.

Table 1. Expert Validation Summary

No Expert Type Average Score (%) Feasibility Category
1 Content Expert 92% Very Feasible
2 Media Expert 89.5% Very Feasible
3 Instructional Design Expert 95% Very Feasible
Overall Average 92% Very Feasible

The slight differences in scores between the individual, small-group, and field tests were primarily
influenced by the context and interaction patterns at each stage. In the individual test, the average score
was 83%, which may be due to students interacting with the media independently, without peer assistance
or discussion. This condition could lead to initial confusion or slower adaptation to the media interface.
Feedback from this stage often related to the clarity of navigation and the need for more intuitive
instructions.

During the small-group test, the average score increased to 90%. This improvement can be attributed to
the presence of collaborative learning, where students were able to exchange ideas and support each other
in understanding the content. At this stage, feedback was more focused on the pacing of the media and
suggestions for enhancing interactive elements that support group activities.

In the field testing phase, with a larger group of 31 students in a real classroom environment, the average
score slightly declined to 87%. This decrease may reflect the influence of varied student backgrounds,
different levels of prior knowledge, and classroom management factors. However, the score still indicated
strong feasibility. Feedback from this phase was more comprehensive, including suggestions for better
integration into the curriculum and recommendations to adapt the media for broader classroom use. Each
stage provided unique and valuable insights that contributed to the refinement of the learning media to
ensure its overall effectiveness and feasibility.

1.3 User Testing Results

Usability testing was conducted at three levels: Individual, Small-Group, and classroom-wide Field
Testing.
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Table 2. User Testing Summary

No Test Type Participants Average Score (%) Feasibility Category

1 Individual 3 students 83% Very Feasible
2 Small-Group 9 students 90% Very Feasible
3 Field Testing 31 students 87% Very Feasible

Overall Average 88% Very Feasible

The results show high feasibility across all testing levels. Suggestions from students were mostly related
to improving the clarity of instructions within the media.

1.4 Student Learning Outcome Results

Pretest and post-test assessments were used to compare learning outcomes between the Control group
(traditional media) and the Experimental group (Google Sites media).

Table 3. Descriptive Statistics — Post-test Scores

Group N Min Max Mean Median Mode Std. Dev
Experimental 31 61 97 7732  74.00 74 8.90
Control 33 34 88 60.12  59.00 56 15.15

The Experimental group achieved a higher mean score with a smaller standard deviation, indicating better
and more consistent learning outcomes than the Control group.

Table 4. Normality Test (Shapiro-Wilk)

Data Type Group Sig. Value Conclusion
Pre-test Experimental 0.740 Normal
Pre-test Control 0.806 Normal

Post-test Experimental 0.272 Normal
Post-test Control 0.456 Normal

All data sets meet the assumption of normality, allowing for the use of parametric tests.

Table 5. Homogeneity Test (Levene’s Test)

Test Sig. Value  Conclusion
Post-test 0.378 Homogeneous

These results confirm that the data meet the assumption of homogeneity of variances (Sig. = 0.378 >
0.05), meaning that the variances between groups are statistically equal. Therefore, it is appropriate to
proceed with parametric tests such as the independent samples t-test for further comparative analysis.

Table 6. Independent Samples T-Test

Group N Mean Std. Dev Sig. (2-tailed) Conclusion
Control 33 17.20 3.13 0.000 Significant difference
Experimental 31 17.20 3.08 )

The p-value (0.000) from the independent samples t-test indicates a statistically significant difference in
post-test scores between the control and experimental groups at the 0.05 significance level. This strongly
supports the research hypothesis that using Google Sites as a learning medium has a significant positive
effect on student learning outcomes. Although the mean scores appear numerically similar in the table,
the statistical test confirms that the distribution of scores in the experimental group differs in a way that is
unlikely to have occurred by chance, validating the effectiveness of the intervention.

Furthermore, the slight difference in standard deviations between the control group (3.13) and the
experimental group (3.08) does not violate the assumption of homogeneity of variances. This is supported
by the result of Levene’s Test (Sig. = 0.378), which shows that the variances are statistically equal (p >
0.05). Thus, it is appropriate to use a parametric test such as the t-test, and the results can be interpreted
with confidence.

Table 7. N-Gain Score — Experimental Group

Min Gain (%) Max Gain (%) Average N-Gain Category Effectiveness
11% 95% 0.46 Moderate Moderately Effective

Jurnal Ilmiah Teknologi Pendidikan 121
Vol 4, No 1, pp 116-125 2025



Empowering Science Education with Google Sites: Development and Evaluation of Differentiated
Learning Media for Middle School Using the ADDIE Model

The normalized gain score demonstrates a moderate level of learning improvement, showing that the
media was effective in enhancing students' conceptual understanding.

2. Discussion

The findings of this study indicate that the use of Google Sites as a learning medium effectively improved
student learning outcomes. This result aligns with constructivist learning theory, which emphasizes the
importance of learner-centered environments and the active construction of knowledge. Google Sites
facilitates this by enabling multimedia integration, interactive elements, and flexible access, allowing
students to learn according to their individual learning styles visual, auditory, and kinesthetic.

This outcome is also consistent with previous studies that employed digital or differentiated instruction.
For example, Sobodi¢ et al. (2022) and Valadas et al. (2022) found that interactive digital platforms
contribute significantly to improving student engagement and achievement, particularly in science
education. The relatively low standard deviation observed in the experimental group suggests a more
consistent level of performance, which may result from the personalized and accessible nature of the
learning media. In addition, Google Sites supports the principles of the Merdeka Curriculum by
promoting independent learning, student agency, and integration of technology in the learning process. Its
accessibility and familiarity among students further enhance its practicality and relevance in current
educational settings. Overall, these results confirm that interactive and differentiated media like Google
Sites can effectively enhance learning outcomes and support modern pedagogical approaches.

2.1. Implications

The findings of this study demonstrate that the integration of Google Sites into differentiated instruction
significantly enhances student learning outcomes in science education, particularly in the topic of
Classification of Living Things. The experimental group not only achieved higher post-test scores but
also displayed more consistent performance, as indicated by a lower standard deviation. These results
suggest that media tailored to students' learning styles visual, auditory, and kinesthetic offers a more
personalized and engaging learning experience. This implies that schools and educators should consider
moving beyond traditional lecture methods and embrace technology-based differentiated instruction to
meet diverse student needs, as encouraged by the Merdeka Curriculum in Indonesia. The study also
emphasizes the value of using free and accessible platforms like Google Sites to support 21st-century
learning. As many students already use smartphones and access the internet in daily life, leveraging these
tools for educational purposes can create more relevant, interactive, and student-centered learning
environments.

2.2. Research Contribution

This study contributes to the growing body of literature on technology-enhanced learning and
differentiated instruction by developing and validating a practical media solution grounded in student
learning style analysis. While previous studies have shown that Google Sites is a feasible platform for
instructional delivery, this study extends prior work by focusing on media differentiation based on learner
profiles, not just content availability. Furthermore, the research provides a structured application of the
ADDIE model in a real classroom setting, combining expert validation, iterative testing, and statistical
evaluation. The resulting instructional media can serve as a reference model for future innovations in
science education and instructional design in Indonesia and beyond.

2.3. Limitations

Despite the promising outcomes, this study has several limitations. First, the research was limited to one
topic in the science curriculum and conducted in a single school with a relatively small sample size. As
such, generalizability to other subjects or educational contexts should be made cautiously. Second, while
the media was customized based on student learning styles, other learner variables such as prior
knowledge, motivation, or digital literacy were not thoroughly analyzed. This could affect how different
students interact with or benefit from the media. Lastly, some teachers reported difficulties in guiding
students through independent exploration using the media. This highlights an ongoing reliance among
students on direct teacher instruction, suggesting that both students and teachers may need further training
in utilizing digital platforms for self-directed learning.

2.4. Suggestions
Future studies should explore the use of Google Sites-based differentiated media across different subjects
and grade levels to enhance the generalizability of findings. It is also recommended to incorporate other
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learner characteristics, such as motivation, learning readiness, or prior knowledge, to create even more
effective personalized learning experiences. For practitioners, training in instructional technology
integration is crucial. Schools should support teachers with professional development programs that
enhance their skills in digital pedagogy, particularly in designing and facilitating differentiated instruction
using online platforms. Lastly, future research could investigate the long-term impact of differentiated
digital media on student learning retention, motivation, and independent learning habits, which are
essential for lifelong learning.

D. Conclusion

This study aimed to develop and evaluate a differentiated learning media using Google Sites for Grade
VII science instruction, specifically the topic of “Classification of Living Things”. The evaluation results
highlight three key findings. First, in terms of media feasibility, expert validators in content, media, and
instructional design rated the product as very feasible for classroom implementation. This validation was
further supported by positive student responses during individual, small-group, and field trials, indicating
that the media was easy to access, visually engaging, and functionally supportive of independent learning.
These findings confirm that the media design met technical, pedagogical, and user-experience standards
necessary for practical use in schools.

Second, regarding learning effectiveness, statistical analysis revealed a significant improvement in
student learning outcomes in the experimental group compared to the control group using conventional
methods. The normalized gain (N-gain) score of 0.46 falls within the “moderate” category, suggesting
that the media contributed to meaningful conceptual gains. This improvement is attributed to the
integration of students' learning styles visual, auditory, and kinesthetic into the design of the media, which
provided a more personalized and engaging learning experience than traditional lecture-based instruction.

Third, the media aligns well with the principles of the Merdeka Curriculum, which emphasizes
differentiated instruction, independent learning, and the meaningful integration of technology. By using a
free and accessible platform like Google Sites, the media supports 21st-century learning objectives,
allowing students to explore content at their own pace and in ways that suit their individual preferences.
This approach empowers learners to take a more active role in the learning process, a core value
promoted by the Merdeka Curriculum. The use of differentiated learning media supported by Google
Sites is not only technically and pedagogically feasible, but also effective in improving student
engagement and achievement. Its alignment with current curriculum goals makes it a promising tool for
addressing the diverse needs of learners in today’s classrooms.

E. Acknowledgment

The authors would like to express their sincere gratitude to Universitas Negeri Medan, especially the
Graduate Program of Educational Technology, for their valuable support and the facilities provided
throughout this study. We also thank all colleagues and staff members who contributed their time and
expertise to make this work possible.

F. Author Contribution Statement

EM designed the study, conducted the data collection and analysis, and drafted the manuscript. SS
contributed to the conceptual framework, supervised the research process, and provided critical revisions.
Al assisted in the development of the learning media, contributed to data interpretation, and supported the
final editing of the manuscript. All authors read and approved the final version of the manuscript.

References

Afifah, A., Nurohman, S., & Maryanto, A. (2021). The Development of Interactive Learning Media on
Android Platform Assisted by Google Sites. Journal of Science Education Research, 5(2).
https://doi.org/10.2183 1/jser.v5i2.44288

Arafat, L., Amalia, A., Asiah, S., Latifah, S., Yulia, R., Saepurohman, A., & Juarsih, N. (2025). Analisis
Implementasi Kurikulum Merdeka di Sekolah Penggerak Jenjang SD. PANDU : Jurnal Pendidikan
Anak Dan Pendidikan Umum, 3, 36—44. https://doi.org/10.59966/pandu.v3il.1600

Jurnal Ilmiah Teknologi Pendidikan 123
Vol 4, No 1, pp 116-125 2025


https://doi.org/10.21831/jser.v5i2.44288
https://doi.org/10.59966/pandu.v3i1.1600

Empowering Science Education with Google Sites: Development and Evaluation of Differentiated
Learning Media for Middle School Using the ADDIE Model

Ernest, 1. Z., & Putra M, M. D. (2023). The Use of Google Sites-based Electronic Modules in Science
Learning Against Digital Literacy of Junior High School Students. JPI (Jurnal Pendidikan
Indonesia), 12(2). https://doi.org/10.23887/jpiundiksha.v12i2.56311

Gruzdeva, M. L., Vaganova, O. 1., Kaznacheeva, S. N., Bystrova, N. V, & Chanchina, A. V. (2020).
Modern educational technologies in professional education. Growth Poles of the Global Economy:
Emergence, Changes and Future Perspectives, 1097-1103. https://doi.org/10.1007/978-3-030-
15160-7 110

Iryani, E., Hufad, A., & Rusdiyani, 1. (2023). Efektivitas Model Pembelajaran Inklusif Terintegrasi Model
Pembelajaran Differensiasi Pada Sekolah Dasar Inklusi. Research and Development Journal of
Education, 9(2). https://doi.org/10.30998/rdje.v9i2.19505

Isnaniah, & Imamuddin, M. (2020). Students’ Understanding of Mathematical Concepts Using
Manipulative Learning Media in Elementary Schools. Journal of Physics: Conference Series,
1471(1). https://doi.org/10.1088/1742-6596/1471/1/012050

Jannah, F., Irtifa’Fathuddin, T., & Zahra, P. F. A. (2022). Problematika Penerapan Kurikulum Merdeka
Belajar 2022. Al Yazidiy: Jurnal Sosial Humaniora Dan Pendidikan, 4(2), 55-65.
https://doi.org/10.55606/ay.v4i2.36

Larson, M. B., & Lockee, B. B. (2019). Streamlined ID. In Streamlined ID.
https://doi.org/10.4324/9781351258722

Pranajaya, S. A., Azhar, A., Rijal, M. K., & Ramadan, W. (2022). The Distinction of Merdeka
Curriculum in Madrasah through Differentiated Instruction and P5-PPRA. Sustainable Jurnal
Kajian Mutu Pendidikan, 5(2). https://doi.org/10.32923/kjmp.v3i2.1382

Rahayu, A., & Rosti, R. (2023). Interactive Digital Teaching Module Based on Differentiated Instruction
and Its Impact on Students’ Problem-Solving Skills. Jurnal Penelitian Pendidikan IPA,
9(Speciallssue). https://doi.org/10.29303/jppipa.v9ispecialissue.5072

Sebu, S. (2023). Access to Quality Education, a Basic Right of Every Child. Journal of Education,
Society and Behavioural Science, 36(7). https://doi.org/10.9734/jesbs/2023/v36171234

Setiawan, K., Naomi, S., & Winata, W. (2022). Pengembangan Desain Media Pembelajaran Berbasis
Google Sites Kepada Guru Pada Pembelajaran Daring di SMP Islam Harapan Ibu Jakarta-Selatan.
Jurnal Instruksional, 4(1). Google Scholar

Sibuea, A. M., Amin, M., & Mustaqim, B. (2021). Metodologi Penelitian Pendidikan: Pendidikan Teknik
Elektro. Lembaga Penelitian dan Pengabdian Kepada Masyarakat (LPPM) UNIMED. Google
Scholar

Sibuea, A. M., Amin, M., Mustaqim, B., & Tumanggor, G. (2023). The Evaluation of Implementation
Merdeka Curriculum at The Centre of Excellence Vocational High School. Jurnal Kependidikan:
Jurnal Hasil Penelitian Dan Kajian Kepustakaan Di Bidang Pendidikan, Pengajaran Dan
Pembelajaran, 9(4), 1280. https://doi.org/10.33394/jk.v9i4.8589

Sobodi¢, A., Balaban, 1., & Filipovié, D. (2022). Exploring Students’ Perspective of a Platform for Digital
Competence Acquisition in Schools. Journal of Information and Organizational Sciences, 46(1).
https://doi.org/10.31341/ji0s.46.1.11

Sorongan, A. A., & Fauji, I. (2023). Development of Interactive Learning Media Based on Google Sites
Application Using the ADDIE Model for Arabic Language Instruction. /ndonesian Journal of
Education Methods Development, 21(4). https://doi.org/10.21070/ijemd.v21i4.796

Suryati, 1., Ratih, K., & Maryadi, M. (2023). Teachers’ Challenges in Implementing Differentiated
Instruction in Teaching English at Junior High School. Eduvest - Journal of Universal Studies, 3(9).
https://doi.org/10.59188/eduvest.v3i9.871

Wicaksono, V. D., Pandu Paksi, H., &. S. (2023). Google Sites as ICT Learning in Indonesia: The
Benefits and Implementation. KnE Social Sciences. https://doi.org/10.18502/kss.v818.13303

Valadas, S. T., Fernandes, P., Figueiredo, C., & Vilhena, C. (2022). Digital Platforms and Technologies
in School Clusters in Portugal: The Perspective of School Leaders. International Journal of
Educational Organization and  Leadership, 17(2). https://doi.org/10.18848/2329-
1656/CGP/V29102/59-72

Yanto, R., Waskito, W., Effendi, H., & Purwanto, W. (2023). Development of Web-Based Learning
Media Using Google Sites in Vocational High School Informatics Subjects. Journal of Vocational
Education Studies, 6(1). https://doi.org/10.12928/joves.v6il.8027

Yavuz, A. C. (2020). The effects of differentiated instruction on turkish students’ 12 achievement, and
student and teacher perceptions. Eurasian Journal of Applied Linguistics, 6(2).
https://doi.org/10.32601/ejal.776002

Jurnal Ilmiah Teknologi Pendidikan 124
Vol 4, No 1, pp 116-125 2025


https://doi.org/10.23887/jpiundiksha.v12i2.56311
https://doi.org/10.1007/978-3-030-15160-7_110
https://doi.org/10.1007/978-3-030-15160-7_110
https://doi.org/10.30998/rdje.v9i2.19505
https://doi.org/10.1088/1742-6596/1471/1/012050
https://doi.org/10.55606/ay.v4i2.36
https://doi.org/10.4324/9781351258722
https://doi.org/10.32923/kjmp.v3i2.1382
https://doi.org/10.29303/jppipa.v9ispecialissue.5072
https://doi.org/10.9734/jesbs/2023/v36i71234
https://scholar.google.com/scholar?hl=id&as_sdt=0%2C5&q=Setiawan%2C+K.%2C+Naomi%2C+S.%2C+%26+Winata%2C+W.+%282022%29.+Pengembangan+Desain+Media+Pembelajaran+Berbasis+Google+Sites+Kepada+Guru+Pada+Pembelajaran+Daring+di+SMP+Islam+Harapan+Ibu+Jakarta-Selatan.+Jurnal+Instruksional%2C+4%281%29.&btnG=
https://scholar.google.com/scholar?hl=id&as_sdt=0%2C5&q=Sibuea%2C+A.+M.%2C+Amin%2C+M.%2C+%26+Mustaqim%2C+B.+%282021%29.+Metodologi+Penelitian+Pendidikan%3A+Pendidikan+Teknik+Elektro.+Lembaga+Penelitian+dan+Pengabdian+Kepada+Masyarakat+%28LPPM%29+UNIMED.&btnG=
https://scholar.google.com/scholar?hl=id&as_sdt=0%2C5&q=Sibuea%2C+A.+M.%2C+Amin%2C+M.%2C+%26+Mustaqim%2C+B.+%282021%29.+Metodologi+Penelitian+Pendidikan%3A+Pendidikan+Teknik+Elektro.+Lembaga+Penelitian+dan+Pengabdian+Kepada+Masyarakat+%28LPPM%29+UNIMED.&btnG=
https://doi.org/10.33394/jk.v9i4.8589
https://doi.org/10.31341/jios.46.1.11
https://doi.org/10.21070/ijemd.v21i4.796
https://doi.org/10.59188/eduvest.v3i9.871
https://doi.org/10.18502/kss.v8i8.13303
https://doi.org/10.18848/2329-1656/CGP/V29I02/59-72
https://doi.org/10.18848/2329-1656/CGP/V29I02/59-72
https://doi.org/10.12928/joves.v6i1.8027
https://doi.org/10.32601/ejal.776002

Munthe, E., Sriadhi, S., & Junaidi, A.

Copyright Holder
© Munthe, E., Sriadhi, S., & Junaidi, A.
First publication right:
FINGER: Jurnal Ilmiah Teknologi Pendidikan
This article is licensed under:

Jurnal Ilmiah Teknologi Pendidikan 125
Vol 4, No 1, pp 116-125 2025


https://creativecommons.org/licenses/by-sa/4.0/

